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Abstract

This study investigated the extent to which stuslewdrked or did not work in school
for essentially social reasons rather than for ewad reasons. Primary students in
Year 6 (n = 253) and high school students in Yeén # 231) completed a survey
about reasons for working or not working in scho@tudents indicated that social
motives encompassing parents, teachers, and pegesimportant to them, both as
reasons to work and reasons not to work. ANOVA\&®s produced interesting sex
and level of schooling differences. Females stuglant primary students were more
likely to hold social reasons for working hard (uding to please the teacher, to make
the teacher look good, and wanting to be like fi|nwhile male students and high
school students were more likely to hold sociakoes for not working (including to
annoy a disliked teacher, to make a disliked tealduk incompetent, wanting to be
like friends, not wanting to look stupid, and natrking because parents don't care).
These results are discussed in terms of the coitplex students’ motivation.
Though it is desirable to have students workingabse they find tasks intrinsically
interesting, it is unrealistic to imagine that tiwgl occur for most students most of
the time. Pedagogy that incorporates studentsiakounotives and fosters an
awareness of future goals may increase learning.

Introduction *

Achievement goal theory came to prominence in 880% as one of several
cognitively based models of motivation (Mclnerng@Q5). Since then the theory
has been extended. There has been increasingieon@f the complexity of
students’ behaviour. One area of development bas the way in which students’
academic goals can be intertwined with social goAisother area of development is
the way in which deliberate adoption of goals magxist with less conscious



behaviour. These less conscious behaviours mait femm drives or needs such as
the need for social affiliation. Less conscioukdeour also may be the result of
students’ not imaging that other behaviour is gaesi

Initially, achievement goal theory identified twajor goals (Ames, 1992). Students
who worked at tasks because they wanted to understamaster them were said to
have adopted a mastery goal. Students who workealise they wanted others to
acknowledge their competence were said to haveted@pperformance goal. This
Is an ego-focused goal, concerned with how onerisgived by others. Originally it
was argued that mastery-oriented students shoaltlipe better quality work than
performance-oriented students because masterytedistudents focus all attention
on their work and seek strategies that will hegntito succeed.

Harackiewicz and her colleagues (e.g., HarackievBezron, Tauer, Carter, & Elliot,
2000) challenged the view that a performance-aaitean always was undesirable.
They distinguished a performance-approach goabéleld by confident high-
achieving students who want to look competentontfof others) and a
performance-avoid goal (a goal held by anxiousesttglwho do not want to look
foolish in front of others). Performance-avoiddsnts use a variety of strategies to
achieve their goal of not looking incompetent. Wheay procrastinatd (vould have
produced good work if | spent more time gnaheat, or publicly claim they did not
prepare for examinations. In this way a high mauk be attributed to ability rather
than effort, and a low mark can be attributed tk laf effort rather than lack of
ability.

Another goal also was identified. This goal waldeckan academic alienation goal
or a work avoidance goal (e.g., Archer, 1994). gbal is to do enough work to
complete a task but no more. Academically alieshatadents may do sufficient
work to satisfy minimal requirements but preferrteest their time and energy
elsewhere. Their attitude to school may be pasifiis interesting work but I've got
too many other things going par negativei{’s so boring | can’'t wait to get away
Performance-avoid students and academically akergtidents can display similar
behaviour. Performance-avoid students want to gigempression that, like
academically alienated students, they do not dawatadoing well but in fact they do.

Adding a social component to achievement goal theor

Achievement goal theory has broadened, now loo&trepcial aspects of classrooms
(eg, Dowson & Mclnerney, 2001, 2004; Summers, 2008an & Maehr, 1995).
Classrooms are intensely social places. Socidsgwal academic goals can work
independently (eg, Wentzel, Barry, & Caldwall, 2R0&tudents want to make
friends, join a group, prevent others from joinangroup, and so on. Achieving these
goals may not impinge on academic work. Howewtiad goals can be achieved
via academic work. Students may do their acadeni&, or not do it, because they
want to be accepted within a group. They may vim&ause they like the teacher
and want to please him, or they dislike the teaelnérrefuse to work to annoy him.
Students may work or not work to please or annagrmia. Students can engage in
work to achieve multiple goals. So a student magkvbecause he finds the work
interesting (mastery goal) and because it allowsthi spend time with his friends
(social goal).



In Archer (2004) 14 high school teachers were okeskin the classroom and
interviewed about their perceptions of studentstimadion and what occurred in the
observed lessons. Why did they think some studeotked while others did not?
Their responses were categorised into the followoas. Some of these goals are
“standard” achievement goals while others showngertwining of achievement and
social goals. The goals are divided into two catieg: goals of students who engage
in academic tasks and goals of students who do not.

I’m doing this task because

It's interesting(mastery achievement goal, interest)

It's important(mastery achievement goal, important)

It will help me get a jolfmastery or performance achievement goal, imp9rtan
I'll look good when | do it better than the othéperformance-approach
achievement goal)

I'll look stupid if I don’t do it(performance-avoid achievement goal)

My parents want me to do well at schsdcial/family goal)

My friends are doing it and | want to do what migifids are doing
(social/friends goal)

I'll be punished if I don’t do i{social conformity; academic alienation goal)

| like the teacher so I'll do what she wants togsle her(social/teacher goal with
authority resting with the teacher)

We like the teacher so we’ll do what she wantsdkenher look good
(social/teacher goal with authority resting witle $tudents)

» It's what you do at schodkocial conformity, no conscious goal)
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I’m not doing this task because:

» It's boring (mastery achievement goal, lack of interest)

» It's not important(mastery achievement goal, lack of importance)

> It won't help me get a jofmastery or performance achievement goal, lack of
importance)

» My parents don’t care if | don’t work at schdglocial/parents goal)

» My friends aren’t doing it and | want to be like fnggnds(social/friends goal)

> 1 will look stupid if | do the task badlperformance-avoid achievement goal)

» There are other things that | would rather (hwademic alienation goal)

» | don'tlike the teacher so | don’t want to do wishe wants me to do
(social/teacher goal with authority resting witle tieacher)

» We don't like the teacher so we’ll make her loatompeten{social/teacher goal
with authority resting with the students)

» My classmates aren’t doing($ocial conformity, no conscious goal).

This set of goals obviously needed to be posetlttests directly. This occurred in
the current study.

Two goals identified in this research can be linigith the sociological literature on
how power or control can shift within a classrodgofe, 1993). When all students
act together (though one can imagine a similaasia with one or two powerful
students), students can exert control over teachiéris is evident in the goals of
working to make the teacher look good or not wagkim make the teacher look
incompetent. There is a subtle but important wicsiton here. Students who work to



please a teacher have a different motivation frardents who work to help a
teacher; and students who refuse to work to anrieg@her have a different
motivation from students who refuse to work to hiiate a teacher. A shift in power
from teacher to students has occurred.

Behaviour not impelled by consciously adopted goals

Another notable finding was teachers’ observatibias some students did not appear
to hold conscious goals at school: tlgeythrough the motionsithout consciously
setting goals for what they want to achieve at sthcAchievement goal theory was
based on the premise of conscious goal adoptiahsthdents deliberately set goals
for achievement. However, conscious adoptiongda may not always characterise
what happens in classrooms. Students may assainhéne is only one way to
behave, that there is no choice available. Thiskthg has been described as
cognitive availability.Some ideas or behaviours are available to us wtkilers we

do not contemplate.

... one’s learning history may make certain optiozedily available, others

not. The culture in which one is raised may hadeaisive influence here: To
a Mennonite child, stealing is not cognitively dable as an option, whereas to
an inner-city American youth it may well be. Indiegociety’s learning
curriculum may try to short-circuit the decision-kigg process altogether, by
making only one alternative cognitively availabtethe only right or possible
thing to do. If this is successful, an actor mayst do” the socially approved
thing, “mindlessly” if you wish, without really miadg a decision aall (Mook,
1996, p.393).

Young people in Australia have no choice but tagsechool. What do they see as
normal behaviour, or the only possible behaviotitizre are some students for
whom defiance of school authority is the norm. &threr students it is normal to
defer to authority. There is the threat of punishimf students refuse to work, but
for many threat is not necessary. They work bezthis is what students do in
school. In this case, can students be said candgito have adopted a goal? One
could argue that there is a social motive that isptidents to conform, almost
unconsciously, to the conventions of their cultimg, it is different from the
consciously adopted goals specified in achievermgeaktheory.

Students may not conceive of another way of belgavirhey are acting to achieve
barely conscious or unconscious needs. PintricA3p@rote of renewed interest in
the role of needs in human motivation. There ianédtions in cognitive models that
explain behaviour in terms of constructs such adsg@onsciously articulated),
attributions, and evaluations of self-efficacy.rliganotivation research by
McClelland and Atkinson (e.g., Atkinson, 1964; Mel{ldnd, Atkinson, Clark &
Lowell, 1953) defined motivation in terms of neesigecifically the need for
achievement, the need for power, and the needfibatgon. Some of the social
goals may be more accurately described as a needfif@tion, for social

connection and acceptance. However, the socias glesicribed here are more varied
than the need for affiliation.



Urdan and Maehr (1995) also link the earlier wonkneeds and motives and the
current focus on social goals. The need to makmlsconnections with peers is
particularly strong in adolescence. Fredricks nBuafeld, and Paris (2004) argue
that needs have been overlooked in the currensfoowcognitive models of
motivation. They discuss Connell’'s self-system giddat incorporates a need for
relatedness, a need for autonomy, and a need figpetence. They argue that
students need to feel that they are accepted adpearmsrmof a school community (the
need for relatedness is satisfied) before theypepared to work.

Finally, there is current interest in the effectrontivation of students’ conception of

time. Students who understand that current tabksigh not particularly interesting,

will help then reach future goals are more likedysucceed than students who give
little thought to the future (Andriessen, Phalel.&ns, 2006; Kauffman & Husman,

2004; Mclnerney, 2004). Students who lack a ctearse of how school work can

help them in later life may be easily swayed byrenir social motives such as

working to please a teacher or not working to anadgacher. In the current paper,
the interplay of social and academic goals is itgated.

Present study

In the present study, 253 Year 6 primary schaadesits and 231 Year 7 high school

students from Catholic schools in the Newcastle a@mpleted a survey about why
they worked or did not work in school. Because satems could be seen as
sensitive (for example, items referring to parentis¢ surveys were written about a
student named Sam (for male students) and Lisddfoale students).

The introduction was as follows for male student#h( the same introduction and
items for female students):

Here are some sentences about a boy named SamseREad each sentence and tick
one of the boxes to show how much you think youilegeSam or how much you
aren't like Sam. There are no right or wrong anssveJust tick the box that’s right
for you.

Students responded using a five point Likert s¢ald am not like Sam at all; 2 — |
am not like Sam; 3- | am a little bit like Sam; 4 am like Sam; 5 — | am like Sam a
lot).

There were nine items concerned with working inost¢t{Sam usually does the work
his teacher gives him because) and eight items concerned with not working in
school Gam sometimes does not do the work his teaches ginebecause.). They
were developed from teachers’ understanding of stiagents work or do not work
discussed in Archer (2004).

Reasons for working:

Item 1:he thinks school work is important and wants tataell

Item 3 he wants everyone to see that he is the bestistirl the class
Item 6 his friends are doing it and he wants to be like friends



Item 7. he like the teacher and wants to please the teach

Item 8 he enjoys learning new things

Item 1Q he wants to please his parents

Item 11 he likes the teacher and wants the teacher t& li@ a good teacher
Item 14 that’s what you have to do in school

Item 17 he will get into trouble if he doesn’t do it

Reasons for not working:

Item 2 his friends aren’t doing the work and he wantdé&olike his friends

Item 4 He mucks up instead (of working). He doesn’tkhie’s smart enough to do
the work and he doesn’t want to look stupid if Besga low mark.

Item 5 he doesn't like the teacher and won't do thingplease the teacher

Item3 he doesn't like the teacher and he wants to nihketeacher look like a bad
teacher

Item 12 his parents don't care if he doesn’t do the work

Item 13 he thinks the work is boring

Item 15 he thinks the work is not important

Item 16 he thinks it's too hard and he will never getight

The reasons were derived from long standing achiem¢ goals and the additional
reasons discussed in the previous section.

Reasons for working

Item 1: mastery goal (important)

Item 3: performance-approach goal (to look smart)
Item 6: social goal (be like peers)

Item 7: social goal (please teacher)

Item 8: mastery goal (enjoyment)

Item 10: social goal (please parents)

Item 11: social goal (make teacher look good)

Item 14: no conscious goal

Item 17: academic alienation goal, no conscious$ goa

Reasons for not working

Item 2: social goal (be like peers)

Item 4: performance-avoid goal (not to look stupid)
Item 5: social goal (not please teacher)

Item 9: social goal (make teacher look incompetent)
Item 12: social goal (parents don’t care)

Item 13: mastery goal (boring)

Item 15: mastery goal (not important)

Item 16: academic alienation goal

Results

Table 1 shows means and standard deviation fosualley items for all students.
Across all students, reasons to work (in partigidahool work is important, to please
parents, it's what you do in school, to learn nbimnds, and you get into trouble if you



don’t) were endorsed more strongly than reasongmuetork (in particular, work is
boring, work is too hard, work is not importantsliking the teacher and as a result
not pleasing the teacher, and being like friends afen’t working). It is interesting
to note that the two non-conscious reasons for mgrkt's what you do in schopl
you get into trouble if you don’'t workvere strongly endorsed by students.

Table 2 shows means and standard deviations feomsafor working in school by
sex. Similar sub-scripts indicate means that atesignificantly different from each
other. For males, the most important reason tkwsoto please parents; followed by
schoolwork is important and it's what you do in sch followed by enjoy learning
new things, followed by wanting to do what frierml® doing, pleasing the teacher,
making the teacher look good; and finally by wagtio be seen as the best students
in the class. For females, the most importantaea® work is school work is
important; followed by pleasing parents, enjoyiagrhing, it's what you do in school;
followed by getting into trouble if you don’t; falwed by pleasing the teacher,
making the teacher look good; followed by doing tihignds are doing; and finally
by wanting to be seen as the best students indks.c

Table 3 shows means and standard deviations feomsdor not working in school by
sex. Similar sub-scripts indicate means that atesignificantly different from each
other. For males, the most important reason novddk was being given boring
work; followed by unimportant work, work that isatchard, wanting to annoy a
disliked teacher, wanting to make a disliked teadbek incompetent, not wanting to
fail and thereby look stupid, and wanting to do tii@nds are doing; and finally by
parents not caring if school work is not done. féonales, the most important reason
for not working was being given boring work; folled by work that is too hard;
followed by doing what friends are doing, wantirg dnnoy a disliked teacher,
wanting to make a disliked teacher look incompeteat wanting to fail and thereby
look stupid, wanting to do what friends are doiagd work is unimportant; and
finally by parents not caring if school work is rmine.

A series of analyses of variance (ANOVA) tests wveamducted on reasons for
working and not working in school. Sex and levieschooling acted as independent
variables. The relevant means and standard dewsa@we shown in Table 4. The
ANOVA results for each item in the survey are dethibelow. Table 5 shows the
significance levels for sex, level, and interactedfect for each ANOVA. Reasons for
working are provided first.

Work because school work is important

The main effect for level was not significant{kss)= 2.854, p = .092).

The main effect for sex was significant(kss = 33.474, p = .000), with females
rating higher than males.

Work because wants to be seen as the best studinat class

The main effect for level was significant gfss)= 11.289, p = .001), with primary
students higher than high school students.

The main effect for sex was significant(kss)= 5.648, p = .021), with males higher
than females.



Work because wants to do what friends are doing

The main effect for level was significant gFsg1y= 8.065, p = .005), with primary
students higher than high school students.

The main effect for sex was significant((Fss1)= 6.125, p =.014), with males higher
than females.

Work because likes the teacher and want to pldssésacher

Main effect for level was significant (ff477y= 20.382, p =.000) with primary students
higher than high school students.

Main effect for sex was significant (E4s3y p = .011) with females higher than males.

Work because enjoys learning new things

Main effect for level was significant (frass)= 13.278, p = .000), with primary
students higher than high school students.

Main effect for sex was significant (Fss3)= 11.633, p = .001), with females higher
than males.

The interaction effect was significant gFas3)= 3.922, p = .048), with high school
girls not significantly different from high schoobys.

Work because wants to please parents
No main effects and no interaction effect.

Work because likes teachers and wants to makedeémbks good

Main effect for level (R, 484y= 13.992, p = .000), with primary students higtieam
high school students.

Main effect for sex was significant (Ess3= 4.729, p = .030), with females higher
than males.

Work because it's what you do in school
The main effect for sex was significant(kss)= 4.935, p = .027), with females
higher than males.

Work because you get into trouble if you don’t
No main effects and no interaction effect.

ANOVA tests for reasons not to work are providetbtse Table 4 provides relevant
means and standard deviations.

Don’'t work because friends aren’t working
Main effect for sex was significant (Fas2)= 4.108, p = .043), with males higher than
females.

Don’t work because | don’t want to look stupid gdt a low mark

The main effect for sex was significant(Fss1)= 6.090, p .014), with males higher
than females.

The interaction effect was significant ghs1)= 4.237, p =.040), with high school
females not significantly different from high schoaales.



Don’'t work because don't like the teacher and wal@twhat the teacher asks

The main effect for level was significant gfs1y= 7.732, p =.006), with high school
students higher than primary students.

The main effect for sex with significant (fas1)= 12.651, p = .000), with males
higher than females.

Don’'t work because don't like the teacher and wadatsake the teacher look bad
Main effect for level was significant (ffassy= 5.608, p =.018), with high school
higher than primary school.

Main effect for sex was significant (Ess3y= 33.390, p = .000), with males higher
than females.

Don’t work because parents don’t care

Main effect for level was significant (ffasz)= 7.475, p = .006), with high school
students higher than primary students.

Main effect for sex was significant (Fas2)= 8.820, p = .003), with males higher than
females.

Don’'t work because work is boring

Main effect for level was significant (ffas1= 6.021, p = .014), with high school
students higher than primary school students.

The interaction effect was significant gFss1)= 10.631, p = .001), with high school
females not significantly different from high schboys.

Don’t work because work is not important

Main effect for level s significant (fr.4s2)= 4.207, p = .041), with high school
students higher than primary students.

Main effect for sex was significant (Fas2)= 8.620, p = .003), with males higher than
females.

The interaction effect was significant ghsz = 6.039, p =.014), with high school
females not significantly different from high schoaales.

Don’t work because work is too hard
No main effects or interaction effect.

The ANOVA results show interesting differenceseasons to work and not to work
in school between male and female students andeleetprimary and high school
students.

Considering reasons for working in school, in gahiris primary students and
female students who indicate a greater willingriesgsork hard than high school
students and male students. Females indicatéhimatvork in school because school
work is important, because they like the teachenaork to please the teacher,
because they like the teacher and work to makestieher look good, and because
work is what you do in school. Primary studentfigate that they work in school
because they like the teacher and want to pleaste#ther, because they like the
teacher and want to make the teacher look gooy whet to be like their friends who
are working, and they want to be seen as the bhed#rst in the class.



Males more than females worked so as to be selem tize best student in the class,
and to do what their friends were doing. There wass interaction effect for working
because of enjoyment in learning new things. M#ieces showed primary higher
than high school, and females higher than malé ifiteraction effect showed that
high school girls did not differ from high schoays on this item.

ANOVA results for reasons not to work also wererasting. In general, males and
high school students rated the items more highdy fiemales and primary students.
In addition, there were three interaction effeckeere high school girls responded
similarly to high school boys. Males more than &#s did not work in school
because their friends were not working and theytedto be like their friends.

Males more than females indicated they did not viméause they did not like the
teacher and so would not do the work teachers ablesd to do. Males also indicated
that they did not work because they did not like tdacher and wanted the teacher to
look incompetent. Males indicated they did not whécause their parents would not
care if they didn’t work. High school students mdinan primary students indicated
they did not work because they disliked the teaondéecause they wanted the
teacher to look incompetent. High school studemige than primary students also
indicated they did not work because their paremsdt care if they worked or not.

The three interaction effects occurred with notkirmg because of a fear of looking
stupid, because of boredom, and because work isnpatrtant. In each case, it was
high school females responding in a similar fashehigh school males. They
preferred to muck up in class rather than fail ld stupid; they thought school
work was boring, and they thought school work watsimportant.

To sum up, females students and primary studeatsare likely to acknowledge
social reasons for working hard in school (suclvasking to please the teacher or
make the teacher look good, and wanting to beftikads who are working), while
male students and high school students are magky li& acknowledge social reasons
for not working in school (such as not working tmay the teacher or make the
teacher look incompetent, wanting to be like fremdho aren’t working, not wanting
to look stupid in front of others, and not workibgcause parents don’t care about
school work).

Conclusion

The results of the current study point to the campy of students’ motivation in
classrooms. Students’ responses showed that sgoms (encompassing peers,
teachers, and parents) exert a significant inflaean students’ behaviour in the
classroom, both positively and negatively. It ctaworthy that the more negative
aspects of social life (for example, wanting to @nma teacher, wanting to make a
teacher look incompetent, wanting to be with fremeho aren’t working) tended to
emerge in high schools. To expect that teachelisbeiable to design tasks that
generate intrinsic interest in all students atiales is unrealistic. Students are forced
to go to school and forced to engage in activities they do not enjoy.

To help their students learn, teachers should acttep social dynamics of the

classroom and manipulate them to their advantdgmachers should establish cordial
relations with student leaders, perhaps via spgpte#ams or artistic groups. If rapport

10



Is established, then students will be more lika@yehgage in the tasks the teacher
gives them. If student leaders engage in the tabks other students are likely to
follow. From here it is possible that some studantly develop an interest in the
tasks. Cordial relations between teachers andestsdare not sufficient in
themselves, but they may be the first step towacdslemic engagement.

There is an interesting idea that could be develapefuture research (the current
data cannot address the idea). That is, socidlvesiay be more dominant in areas
of low socio-economic status than in areas of heghio-economic status because
many low SES students do not see schooling asta toudesirable and interesting
jobs. As noted in the introduction, students whderstand that current tasks, though
not particularly interesting, will help then readiture goals are more likely to
succeed than students who give little thought ® filture (Andriessen, Phalet &
Lens, 2006; Kauffman & Husman, 2004; Mclnerney, 200 Students who lack a
clear sense of how school work can help them ier lefle may be easily swayed by
current social motives such as working to pleasgaaher or not working to annoy a
teacher. It may be that successful teachers in 3&& areas understand students’
social motivations and use social goals to enh&eming. For example, if students
don’t work because their friends are not workingttigg the support of group leaders
may get students to work. The leaders work bectngselike the teacher and want to
please the teacher while the group members worausecthey want to do what their
friends are doing.

! Parts of this section of the paper come from Ar¢hrepress).
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Table 1
Means and Standard Deviations for all survey iteongll students

Total sample
(n = 484)
M SD
Work in school because
School work is important (Item 1) 3.79 0.89
Everyone sees that he/she best in class (Item 3) 221 1.04
Wants to do what friends are doing (Item 6) 2.51.14

Likes teacher and wants to please teacher (Item7) 2.94 1.18
Enjoys learning new things (Item 8) 3.50 1.13
Wants to please parents (Item 10) 3.78 1.03
Likes teacher & wants teacher to look good (Itep 11 2,92 1.19
That’'s what you do in school (Item 14) 3.64 1.05

Get into trouble if you don't (Item 17) 3.31 1.23

Do not work in school because

Wants to do what friends are doing (Item 2) 1.96.86
Doesn’t want to look stupid so mucks up (Iltem 4) 1.92 1.03
Doesn't like teacher so won’t do the work (Item 5) 201 1.13

Doesn't like teacher, make teacher look bad (Itgm9 1.91 1.16

Parents don’t care if doesn’'t work (Item 12) 1.36.67

Work is boring (Item 13) 269 1.25
Work is not important (Item 15) 209 1.12
Work is too hard (Item 16) 2.16 1.06
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Table 5: Significance levels of ANOVA results &&Xx, level, and interaction

Item — work in school Main effect — | Main effect - | Interaction
sex level effect

Work is important XXX ns ns

Be best in class X XX ns

Be like friends X XX ns

Please teacher XX XXX X

Please parents ns ns ns

Make teacher look good X XXX ns

What you do in school X ns ns

Get into trouble if you don’t ns ns ns

Item — do not work

Be like friends X ns ns
Don’t want to look stupid X ns X
Don't like the teacher XXX XX ns
Make teacher look incompetent XXX X ns
Parents don't care XX XX ns
Work is boring ns X XX
Work is not important XX X X
Work is too hard ns ns ns

X = p<.05, xx = p<.01, xxx = p<.001, ns = non sigaint
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Table 2
Means and Standard Deviations for not working most by sex, with subscripts showing difference®agithe means

Sex
Males Females
(n=252) (n=231)

Item

M SD M SD

Do not work in school because:

Wants to do what friends are doing (Item 2) 5¢.00.87 1.88 0.84
Doesn’t want to look stupid so mucks up (Iltem 4) 203 105 1.89 0.99
Doesn't like teacher, won't do the work (Item 5) 219 122 1.82 0.99
Doesn't like teacher, make teacher look bad (8@m 219 132 159 0.87
Parents don't care if doesn’'t work (Item 12) 45.. 0.77 1.2 0.87
Work is boring (Item 13) 2.481.29 258 1.20
Work is not important (Item 15) 223116 193 1.05
Work is too hard (Item 16) 221111 212 1.02

Note. Means with the same subscript are not saamfly different from each other
Note. Subscripts indicate differences among meattsn each group (male, female), not across groups



Table 4
Means and Standard Deviations for survey itemselxyasid school level

Males Females

Primary High school Primary High school

(n=131) (n=122) (n=123) (n =109)
ltem

M SD M SD M SD M SD

Work in school because:
School work is important (Item 1) 3.58 0.91 58. 0.91 414 0.75 3.90 0.83
Everyone sees that he/she best in class (Item 3) 246 105 215 1.09 225 104 193 0.91
Wants to do what friends are doing (Item 6) 32.81.13 242 1.17 246 110 228 1.10
Likes teacher and wants to please teacher (Item 7) 3.02 122 257 1.20 332 106 2.82 1.09
Enjoys learning new things (Item 8) 3.41 1.18.24 1.09 395 098 339 1.13
Wants to please parents (Item 10) 3.78 1.0177 3.0.99 3.78 1.03 3.79 1.12
Likes teacher & wants teacher to look good (lteip 1 299 119 261 1.22 324 115 282 1.10
That's what you do in school (Item 14) 3.51 (OL.13.55 1.17 3.80 093 361 0.95
Get into trouble if you don't (Item 17) 3.37 23. 3.14 1.37 335 1.20 339 111
Do not work in school because:

Wants to do what friends are doing (Item 2) 82.00.86 2.00 0.88 1.78 0.81 1.99 0.84
Doesn’t want to look stupid so mucks up (Iltem 4) 208 1.05 199 1.05 166 094 195 1.03
Doesn't like teacher so won’t do the work (Item 5) 211 113 227 131 163 091 204 1.04
Doesn't like teacher, make teacher look bad (8@m 215 121 225 142 1.41 0.75 180 0.96
Parents don't care if doesn’t work (Iltem 12) 371. 0.65 152 0.87 1.18 044 136 0.62
Work is boring (Item 13) 282 128 273 131 229 116 294 1.18
Work is not important (Item 15) 225 111 2.21.22 1.71 0.98 217 1.07
Work is too hard (Item 16) 222 1.16 220 51.0 197 097 230 1.04
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Table 3
Means and Standard Deviations for reasons to woskhool by sex, with subscripts indicating diffeses among means

Sex
Male Female
(n=253) (n=231)
ltem

M SD M SD
Work in school because:

School work is important (Item 1) 3p70.91 4.03 0.80
Everyone sees that he/she best in class (Item 3) 31 21.08 2.1 0.99
Wants to do what friends are doing (Item 6) 4.6B.17 2.38 1.10
Likes teacher, wants to please teacher (Item 7) 8042.1.23 3.08 1.11
Enjoys learning new things (Item 8) 333.14 3.69 1.09
Wants to please parents (Item 10) 3.7800 3.79 1.08
Likes teacher, wants teacher to look good (Itepn 11  2.8Q 1.22 3.0% 1.14
That's what you do in school (Item 14) 353.13 3.7¢ 0.95
Get into trouble if you don’t (Item 17) 3261.30 3.3¢ 1.16

Note. Means with the same subscript are not saamfly different from each other
Note. Subscripts indicate differences among meattsn each group (male, female), not across groups



